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ABSTRACT
In the past. Reality Therapy seminars and workshops were 
presented by professionals who were skilled in their field, 
but had only limited training in adult education, including 
curriculum and instruction. By utilizing materials and 
information received in the U.N.L.V. graduate Post Secondary 
Education program in conjunction with Dr. William Classer's 
Quality School concepts, the Reality Therapy training can be 
redesigned to deliver more effective education. There will 
be an extensive review of information from the graduate program. 
Dr. Classer's books and articles, plus the resources of the 
U.N.L.V. library. New materials developed will be class 
activities and lesson plans that will include unit and enabling 
objectives, anticipating set, input, modeling, monitoring, guided 
practice, independent practice, motivation and closure that 
will result from a task analysis. Two workshops will be 
conducted using these methods. There will be student evaluations 
and instructor observations to support the summary, followed 
by the writer's reflections. The bibliography will reference 
all books and articles used in the paper. Appendices will 
include all new materials used in the workshops.
I V
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INTRODUCTION
Twenty three years ago I started attending workshops for the 
purpose of building skills and recertification. From the start 
until the present, I have noticed that most workshops were 
without direction, used unrelated materials as filler to attain 
the number of hours needed, and occasionally were unstructured 
and without a common theme to carry the central idea to a logical 
conclusion. Also, the instructors, recognized professionals 
in their fields, often have difficulty in presenting information 
in an interesting manner that addresses the workshop content. 
Generally the instructor works without the aid of a task analysis 
or lesson plan, resulting in ramblings that allow for pertinent 
information to be overlooked, or later presented in an illogical 
sequence. It is not unusual to attend a workshop where the 
information is either too basic or too advanced (or both), for 
the participants.
As individuals who attend workshops spend both money and time 
with the expectation of receiving something of value in return, 
efforts need to be directed toward the development of quality
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
workshops that continually strive to increase their level of 
excellence. Basic to this effort will be an approach that must 
address the appropriatness of the information, the quality of 
the material, and finally, provide instructors who are trained 
and have the ability to deliver quality education. Announcements 
of workshops generally are brief and do not indicate if the 
information is basic, advanced, or new, and the participants 
are unaware until the workshop is underway.
The educational information given out must be consistent with 
the needs of the participants. Although I am not aware of their 
use, surveys could be helpful in developing educational content. 
At least some printed material currently being used is smudged, 
on low quality paper, and is being used without the consent 
of the author. Participants seem to appreciate clean, quality 
handouts that are either originals or are being used with the 
consent of author. Instructors or trainers usually have no 
knowledge of methods, task analysis, lesson plans, or C & I 
in general. Their style is to tell what they know, read what 
has to be read, and share personal experiences without regard 
to participants needs and/or expectations. Often the 
participants leave feeling dissatisfied.
In order to move to high level of quality training, there will
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
be many barriers. A large degree of current instructors are 
either non degreed, or have degrees other than education and 
will resist change because they believe that their personal 
experience and professional credentials give them all that they 
need to be instructors. Granted, professional training and 
experience greatly enhance an individual's teaching ability, 
but it does not replace the need for skills received from classes 
in methods and C & I.
Cost is always a factor in workshops, but it appears that quality 
is cost effective, if not immediately, at least in the long 
run. Most workshops are developed to generate a profit. 
Advertising is a large part of the budget and can be reduced 
through word of mouth from satisfied participants of quality 
learning experiences. Some workshops result from governmental 
or organizational requirements and the emphasis is on "do it" 
rather than quality. Again, the individual responsible for 
the training can usually generate statistics or other data that 
indicates that quality is cost effective.
Another problem is that the competence level of the participants 
does not reach the level that the instructor is teaching to.
At a recent Reality Therapy Supervisor Training workshop where 
the attendees were Certified Reality Therapists wanting
3
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
to be Practicum Supervisors, it was discovered that although 
the participants were effective practitioners, they had not 
mastered the basic theory and concepts of Reality Therapy 
sufficiently to be in a position of supervising trainees. In 
this case there could have been an introductory session several 
weeks in advance to explain the expectations and requirements, 
and allow individuals time to bring their knowledge up to par.
Finally, probably the greatest reason of "ho hum" workshops 
taught by instructors who do just enough to get by, is apathy. 
Apathy of the instructor, the participants, and others who are 
involved with the operation of workshops. Apathy provides for 
outdated information, low quality materials and aids, blase 
attitudes, and in general performance that is just good enough 
to get by.
The issue of low quality workshops, instructos who are less 
than outstanding, and the apathy of the folks most effected 
would probably not have come to my attention if I hadn't enrolled 
in the UNLV Department of Education's M.Ed. graduate program 
eighteen months ago. In working toward a degree in postsecondary 
education, I have become aware of the importance of curriculum 
and instruction in developing a quality workshop.
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I am a faculty member of the Institute for Reality Therapy (IRT) 
and plan to use my degree and the education received during 
my graduate program to develop quality workshops and improve 
my skills as an instructor in order to become a senior faculty 
member of IRT.
Starting with Research Methods and Multi Cultural Education, 
all of my papers were directed toward Reality Therapy, Control 
Theory, and The Quality School. This allowed me to start 
integrating my past knowledge and training into my degree 
program. The course Community College Teaching allowed me to 
self evaluate and start improving my skills as an instructor.
The classes Tech Prep Education and Methods with Dr. McClain 
helped me identify some of the areas needing improvement in 
the workshops I instruct. With the help and guidance of Dr. 
Meacham, I was able to put into practice what I had learned 
in Education Supervision and in my internship. Dr. Metcalf's 
class Human Dynamics and Organizational Leadership complimented 
Education Supervision and my other classes. Finally, my program 
was brought together in the form of this: my professionals paper.
The postsecondary program, along with Dr. McClain's knowledge 
and enthusiasm are ideal preparation in skill development for 
trainers in the business and professional area.
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REVIEW OF THE LITERATURE
During the past few years "Quality" learning experiences have 
become a goal for many educators with "Quality" being the buzz 
word, but not necessarily describing the process. My search 
for information in the area is narrowed down to Dr. William 
Glasser's works and the text books and/or references from my 
graduate program, plus a few additions.
Glasser's (1969) first published concern over education states 
that even serious and qualified students do poorly and that 
we need to look at the role of education and its shortcomings. 
He states that students can learn in Watts and even more in 
Beverly Hills if they work from the foundation of involvement, 
relevance, and thinking. He further states that a student will 
not succeed in general until success is experienced in at least 
one important area: education.
The "Success Oriented School" as proposed by Evans (1981) can 
be adapted to workshops by rephrasing as follows:
1. To provide opportunities for instructors to develop 
a positive, personal philosophy so they may develop 
quality workshops.
2. To provide ways for building constructive 
communication networks that include the Institute
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
for Reality Therapy, instructors, students, and the 
professions they serve.
3. To provide a process for developing workshop skills 
and procedures needed by instructors to implement 
a quality curriculum.
The use of Reality Therapy concepts is a readily understandable 
approach for professional counselors and lay persons alike, 
per Zeigler (1981), Glasser (1969), and allows for an uninhibited 
interaction between students and instructors, resulting in a 
quality learning experience.
Glasser (1986) explains that it is an axiom of Control Theory 
that no one does anything simple or complex because someone 
tells them to do it. They make a choice to do it. All living 
creatures only do what they believe is most satisfying to them, 
and the main reason our schools (workshops) are less effective 
than we would like them to be is that, where students are 
concerned we have failed to appreciate this fact. A good feeling 
about ones self -- a successful identity —  motivates a student 
toward goals. Glasser (1972).
Control Theory maintains that we choose our behaviors to satisfy 
our needs according to Reisberg-Pollack (1985), and that we 
also choose the consequences which result from our behavioral 
choices. Glasser (1984) states that humans have five basic
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
needs, and they are (1) to survive and reproduce; (2) to love 
and belong; (3) to gain power; (4) to be free; and (5) to have 
fun. All five needs are built into our genetic structure as 
instructions for how we must attempt to live our lives. Each 
of the needs must be addressed in a workshop for it to be a 
need-satisfying experience.
What we need to do is to move to classrooms (workshops) in which 
students work together in small learning teams. Glasser (1986) 
believes this will have a good chance in motivating almost all 
students to do quality work for the following reasons:
1. Students can gain a sense of belonging by working together 
in teams of two to five, made up of low, middle, and high 
achievers.
2. Belonging provides the initial motivation for students to 
work, and as they achieve academic success, students who have 
not worked previously begin to sense that knowledge is power,and 
then they want to work harder.
3. Stronger students find it need fulfilling to help the weaker 
ones because they want the power and friendship that go with
a high-performing team.
4. Weaker students find it is need fulfilling to contribute 
as much as they can to the team effort because now whatever 
they contribute, helps. When they worked alone, a little effort 
go them nowhere.
5. Students need not depend only on the teacher (instructor).
8
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They can (and are urged to) depend a great deal on themselves, 
their own creativity, and other members of the team. All this 
frees them from dependence on the teacher and, in doing so, 
gives them both power and freedom.
6. Learning-teams can provide the structure that will help 
students to get past the superficiality that plagues our schools 
(workshops) today. Without this structure, there is little 
chance for any but a few students to learn enough in depth 
information to make the vital knowledge-is-power connection.
7. The teams are free to figure out how to convince the teacher 
(instructor) and other students (and parents) that they have 
learned the material.
8. Teams will be changed by the teacher (instructor) on a regular 
basis so that all students will have a chance to be on a high 
scoring team. On some assignments, but not all, each student
on the team will get the team score. High achieving students 
who might complain that their grade suffered when they took 
a team score will still tend consistently to be on high scoring 
teams so as an individual they will not suffer in the long run. 
This will also create incentive, regardless of the strength 
of any team.
According to William E. Blank (1982), a competency-based approach 
is a very systematic approach to training, while the more 
traditional approach is not. Two basic philosophies underlie 
the concepts of a competency-based approach to education and 
training. First is the notion that "human competence" is the
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
ability to actually perform. Knowledge, attitude, and effort 
are of little value without results. The second philosophy 
—  "mastery learning" —  holds that most anyone can learn most 
anything well if given quality instruction and sufficient time. 
These two ideas are woven together in the competency-based 
approach. The basic characteristics of competency-based programs 
are:
1 . WHAT Students Learn: based soley on specific, precisely stated 
student outcomes that have been recently verified as being 
essential for successful employment in the occupation for which 
the student is being trained.
2. HOW Students Learn: students are provided with high quality 
activities designed to help them master each task and there
is feedback throughout the process, with opportunities for 
students to correct their performance as they go.
3. WHEN Students Proceed from Task to Task: provide each student 
with enough time to fully master one task before moving to the 
next.
4. IF Students Learned Each Task: required to perform each task 
to a high level of proficiency in a job-like setting before 
attaining credit for each task. Performance is compared to
a preset, fixed standard.
Administrators and instructors are actually exploring competency- 
based systems as a means of technical education.
By modeling organizational change on W. Edwards Deming's quality 
management principles, schools can become empowered to improve 
the quality of education they provide. Such improvement is
1 0
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possible because teachers and administrators have the power 
to effect system changes. When educators focus on optimizing 
the learning environment for student engagement, quality learning 
can be a continual process. Crawford, Bodine & Hoglund (1993). 
They also write that Deming's theory of management, though- 
developed in the business world, can be applied to education.
When educators in most any school are asked how to improve 
quality and productivity, the usual answer is "by seeing that 
everyone does his or her best". Deming reports the same response 
from the management of most companies. However, he believes 
that it is not sufficient for people to do their best. They 
must first know what to do. Best efforts, though essential, 
can do much damage in the absence of guiding principles, 
including knowledge of mission. Deming urges, "think of the 
chaos that would come if everyone did his best, not knowing 
what to do." Deming's principles provide guidance for educational 
reform. Educators who grasp the principles can transform the 
school into a place where quality learning is the product.
Involvement, relevance, thinking, learning teams, lead 
management, and quality, are all important concepts proposed 
by Glasser as part of his work to use Control Theory to improve 
schools. However, while Glasser's ideas provide a broad 
conceptual framework for quality schools, further work must 
be done to develop specific instructional models which will 
allow teachers to apply this framework in their individual
11
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classrooms on a daily basis. The conceptual organizational 
model incorporates all the concepts proposed by Glasser, and 
can be widely applied. Too often the teaching of a subject 
becomes an exercise in the recitation and memorization of names, 
dates and "facts" presented in the narrative lecture format.
This approach is often defended as the most efficient way to 
teach factual information to students in quantities sufficient 
enough for them to achieve adequate scores on mandated 
standardized exams. However, with this approach, students are 
seldom asked to engage in analytical, synthetical, or evaluative 
thinking. Instead, most student thinking in such cases is 
limited to the lower cognitive levels of knowing and 
understanding. Very seldom are students involved in what they 
are learning because they generally do not see, nor are they 
often shown, the relevance the subject matter has to do with 
their lives. As a result, the narrative-lecture approach to 
teaching meets very few needs students have in their internal 
worlds, and most of the work students do in such cases is of 
relatively poor quality. Wigle, S. and Dudley, R. (1991). 
Teachers should attempt to create a classroom environment where 
students' needs are met. Teachers should understand that their 
students quality world differs from their own, and learn to 
be tolerant of those differences (teachers should refrain from 
"labeling" their students), and teachers should endeavor to 
help their students develop a picture of "quality" schoolwork, 
and incorporate it into their quality worlds. And, as a 
corollary, teachers should refuse to accept low-quality
12
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schoolwork. Barth, L. (1991)
Research indicates that a basic understanding of Control Theory 
Psychology, obtained through the use of cooperative learning 
strategies, increases students perceptions that they are ready 
to accept more responsibility for their own learning. This 
outcome is consistent with the goals of proponents of self 
directed learning and Control Theory Psychology. The use of 
cooperative learning strategies to facilitate these changes 
has tremendous potential and warrants further study in the field 
of adult education. Brown, S. (1992).
Bray, P. (1995) examined a school using Dr. Joseph Rost's 
definition of leadership as an influence relationship among 
leaders and collaborators who intend real change that reflects 
their mutual purposes. The crucial factor in bringing about 
the change, particularly in the teacher beliefs, was the non- 
coercive use of influence by people in the school as they used 
Rost's understanding of leadership. The change in the school 
was most noticable in the care adults had for students, and 
the drive to continually improve the quality of students' 
experience at school. This was facilitated by training in 
Reality Therapy and Control Theory. Glasser, W. (1990). The 
way we manage school must be changed. By the end of the first 
year,if most coercion has been removed from the school and most 
of the students are evaluating what they do in school, the move 
to quality will be well underway. Much hard work will remain.
1 3
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however, as the staff gets involved in the training. Nothing 
can improve the quality of life in any community more than 
quality schools. Students who are involved in quality education 
do not engage in self destructive activities and are an asset 
to the community.
Before any school can become a Quality School, the principal 
has to commit to the new system —  lead management —  and, by 
leading instead of bossing, convince the teachers that he or 
she has actually made the committment. The next step is for 
teachers to stop bossing and start leading their students, and 
in doing so, demonstrate to them that something new and better 
is going on in their classrooms. Both of these steps are 
difficult, but, in practice, the principals have an easier job 
than the teachers.
The proceeding information will be incorporated into lesson 
plans for workshops, and guidelines for instructors based on 
a task analysis. Workshop effectiveness will be rated by student 
evaluation, and observation and self evaluation of the 
instructor.
1 4
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PROJECT DESCRIPTION
The primary goal is to develop and deliver a workshop that is 
seen by both the instructor and the students as need fulfilling, 
effective and of high quality. This will be measured through 
evaluation by both students and instructor.
The foundation for the quality workshop will be the six specific 
conditions of quality schoolwork as developed by Glasser (1990). 
The are:
1. There should be a warm supportive classroom environment.
The instructor and students are friends. Neither fears threats 
nor punishment. Coercion does not exist. Any problems that 
develop during the workshop will be solved by the instructor 
and students talking with each other without anyone threatening 
or hurting anyone else. Above all, there must be trust. Because 
the ability to talk to others who listen is the foundation of 
warmth and trust, the students should be encouraged to talk 
honestly and easily to the instructor, and the instructor should 
talk to the students in the same manner.
2. Students should be asked to do only useful work. Quality 
work is always useful work; no student should be asked to do 
anything that does not make sense, such as to memorize material 
that will soon be forgotten, because there is no use for it.
1 5
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The quality instructor accepts that it is his or her professional 
responsibility to explain what is useful about everything he 
or she asks students to learn. Because they trust that their 
instructor will do this as soon as they can, students will be 
willing to do a substantial amount of work before its usefulness 
is clear to them. What they are asked to do need not be of 
immediate practical use, but it has to be of some use; aesthetic, 
intellectual, artistic, or social. No nonsense will be taught, 
and the instructor will show how what is taught can be used 
in the student's lives, either now or later.
3. Students are always asked to do the best they can. Quality 
work requires time and effort, which means that students are 
given the time to make the necessary efforts. They are told
by the instructor that what is wanted in the workshop is always 
the best that they can do at the time. As this is contrary 
to the experience of most students, it will take patience on 
the part of the instructor to get the process started. Many 
students have never thought of doing the best they can in a 
workshop. They are used to covering ground, not learning, and 
have never expended the effort to do quality work. Throughout 
the workshop, there will be an emphasis on the skills addressed 
in the objectives. The students will work on these skills, 
so that by the end of the workshop they will have reached a 
level of proficiency that they and their instructor agree is 
quality.
4. Students are asked to evaluate their own work and improve 
it. Quality work, good as it may be, is never static. Quality
1 6
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can almost always be improved upon. The instructor will make 
the effort to each students how to evaluate their own work, 
and then ask them to do this almost all of the time. Instructors 
will not nag, but they will send out a constant message that 
almost all work can be improved upon. Even if the initial work 
is judged as quality, the student can be encouraged to see if 
a little additional effort would result in an improvement.
The instructor should stress that quality takes precedence of 
quantity. A large volume of low quality work has nothing to 
do with education/training, or for that matter, anything of 
value.
5. Quality work always feels good. Quality work feels good 
for students, and they feel good succeeding in doing what they 
judge is quality. Instructors also feel good as they observe
the process. There is personal satisfaction from doing something 
useful that the student believes is the best that they can do 
and finding that others agree. It is this good feeling that 
is the physiologic incentive to pursue the quality that is the 
goal of the quality workshop.
6. Quality work is never destructive. Quality is never achieved 
through doing anything destructive; therefore, it is not quality 
to achieve good feelings through the use of addictive drugs,
or to harm people, most living creatures, property, or the 
environment. This is also true for dishonesty and cheating.
These six conditions will be posted during the workshop, and 
each student will be given a copy of them.
17
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A task analysis (appendix A), will be completed that allows 
me to develop a terminal objective that provides a basis for 
workshop outcome. The first step in my task analysis is to 
brainstorm. Impeach/validate and sequence are combined with 
the brainstorming, although normally they would be shown as 
three separate steps. This identifys the specific areas to 
be taught, and the order in which they will be taught. Based 
on the results, there will be enabling objectives used in the 
lesson plan. Finally, the enabling objectives will be 
transformed into questions that can be used as an outcome 
evaluation. Upon completion of the task analysis, a lesson 
plan (appendix B) will be developed that starts with the terminal 
objective, and moves to the first enabling objective that 
includes an anticpatory set, the purpose/objective, input that 
includes modeling and monitoring, guided practice, and 
independent practice. This includes continuing motivation 
and closure.
The anticipatory set is a strong statement and through the use 
of facts, humor, examples, etc., students will be told the 
objective and/or purpose of the lesson. This provides direction 
for both student and the instructor. Input through the use 
of videos, slide and/or transparency presentations, and lectures 
gives the students the information they need to satisfy the 
enabling objecives. Modeling and monitoring provide the students 
an opportunity to apply the information that they have received
18
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and demonstrates to the instructor the level of skill they have 
acheived.
Guided practice utilizes team learning by the use of dyads, 
triads, and small groups.
Independent practice after or between classes allows for 
practical application for their learning.
Motivation continues at a high levai throughout the class and 
closure involves a summary and addresses questions that the 
students have.
Students are encouraged to use self evauation throughout the 
workshop. At the conclusion of the workshop, students and 
instructor self evaluate their individual performance and the 
workshop as a whole (appendix C). These evaluations will be 
used to make future adjustments.
1 9
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SUMMARY
Two workshops were held. The first was a Basic Intensive Week 
of Reality Therapy held the second week of December 1995, and 
had four participants. The second was held the fourth week 
of January, 1996, and had eight participants. The second week 
was a Basic Practicum Supervisor Training Workshop.
In the first workshop, the participants were given the six 
conditions of quality and each condition was discussed. As 
the group consisted of three licensed/certified counselors and 
one graduate student working toward an M.S.W., they were 
especially interested in quality as it pertained to clinical 
experiences. By the end of the discussion, all agreed that 
quality should be the number one factor in a workshop.
During the first day, following the lesson plan, I concentrated 
on Control Theory only. In the past, first day activities also 
included an introduction to Reality Therapy and role playing; 
however, that appeared to be giving them too much to retain 
and left them with many questions regarding the relationship 
between Control Theory and Reality Therapy, plus their not always 
having a clear understanding of the practical application.
By the end of day one, as a result of the lectures, videos.
20
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
and team learning, each student could explain Control Theory 
and relate it to clinical situations. Day two started with 
a recap of day one and it became apparent that each student 
had a good understanding of Control Theory. Next, Reality 
Therapy was introduced. First, I lectured on the concepts of 
Reality Therapy (following the lesson plan). Next there was 
a viewing of a video of Dr. Classer demonstrating and explaining 
Reality Therapy. This reinforced the initial information and 
allowed the students to start getting comfortable with the 
process. We then began role playing with a student playing 
the role of a client and I was in the role of the counselor. 
Another video of Dr. Classer's was then shown to indicate the 
difference in style, using the same approach. The students 
were then asked to take the role of the counselor in a round
robin setting, and I took the role of a client. Each one took
a turn asking the "Reality Therapy Questions". Finally, self 
evaluation was introduced by asking "if you had to do this role
play over, can you think of any way you could improve or anything
that would have been more effective?". Another questions asked 
was how satisfied were they with their performance. The 
remainder of the day was spent with the students in dyads, 
switching from counselor to client roles, following each role 
play with an evaluation. The day ended with a summary of Reality 
Therapy and it's relationship to the six conditions of quality.
Day three began with a lecture on the relationship between 
Control Theory and Reality Therapy. This was followed by a
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group-discussion on practical application. In the discussion, 
the students were asked to give examples of quality and express 
their throughts about self evaluation. The rest of the morning 
was spent role playing in dyads and round robins. In the
afternoon role plays were continued with regular time outs to
self evaluate and discuss quality. In closing day three, each 
student was asked to summarize the first three days of the 
workshop in relation to the objectives. The response was 
favorable and indicated that the goals were being met.
The final morning started with a video that demonstrated self 
evaluation and was followed by a discussion. It appeared all 
had reservations about self evaluation, and confused it with 
being critical of ones self. The discussion seemed to reduce 
these concerns. The balance of the morning was spent role
playing. After lunch, students were asked to explain role plays
in Control Theory terms. The day ended with a summary, 
evaluations, and personal self evaluation. The evaluations 
indicated that the terminal objective had been met, and that 
a reasonable level of quality had been maintained.
In the second workshop there were eight students from several 
areas, including the Navajo Nation in Arizona. The professions 
ranged from education to counseling to management. This was 
an advanced level workshop and the participants were highly 
skilled. I was accompanied by a co-instructor who is a senior 
faculty member of the Institute for Reality Therapy. He allowed
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me to -run the workshop while he acted as an observer. This 
workshop was much different than the previous one, since these 
participants were expected to have a strong knowledge base in 
Control Theory and Reality Therapy, which would allow them to 
become practicum supervisors. This was my first time to lead 
this type of workshop, so I was not quite sure what to expect. 
Because I was the junior faculty member, I did not do a task 
analysis or prepare a lesson plan as I did for the first 
workshop. Also, I was not prepared for the students 
expectations, which were that they had come to learn, not 
demonstrate their skills. This situation required an immediate 
transformation of student purpose. This was accomplished through 
a management exercise called "your job/my job". From that point 
things improved remarkably well.
Late morning we got underway. Each student demonstrated the 
following skills:
1 . Role play as the counselor with both familiar and unfamiliar 
clients. Role play in round robins, dyads, triads, role play 
re-play and two minute drills.
2. Feedback skills that were focused, honest, non-critical, 
and helpful, both individually and to the group.
3. Self evaluate in an honest, non-critical manner.
4. Facilitate a group that included involvement of all, held 
a strong interest level, was helpful, clear and concise.
5. Challenge other participants in a friendly manner, concerning 
quality schools, quality management, religion and other
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controversial questions, policy and procedures.
To achieve these objectives, we would continually form a group 
situation. One by one the students were asked to play different 
roles and demonstrate different skills, and by the end of the 
workshop, all students had individually met each of the 
obj ectives.
At first I found it difficult to be a facilitator instead of 
an instructor. However, I was able to make the change, and 
became comfortable in facilitating the group, using the leaders 
to bring along the rest and allowing those having problems to 
take a break, observe, and learn from others. At the end of 
the last day we summarized, evaluated and self evaluated. All 
became approved as practicum supervisors. Their evaluations 
and self evaluations indicated that all had met their objectives 
and that the workshop had been a quality learning experience.
My observation supported their findings and conclusions.
My recommendations based on these two workshops are:
1. Quality workshops need to have task analysis and lesson 
plans.
2. Advanced workshops need to inform students of the 
expectations prior to the start.
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REFLECTIONS
The two workshops I referred to previously, and this paper, 
are the culmination of my graduate program. They represent 
the education and direction that I have received in my efforts 
to become a better workshop instructor.
Prior to my introduction to the postsecondary ed program, doing 
a workshop involved presenting my knowledge on a particular 
subject, and having enough filler exercises to complete the 
prescribed hours. Although Dr. Classer has lectured and written 
for more effective education for years, my perception was that 
he was talking about elementary and secondary schools, and not 
workshops for professionals. My graduate program made me aware 
that education is education, regardless of the audience. The 
foundation of my program was ICS 74 5: History and Philosophy 
of Adult and Post Secondary Education, and ICS 746: The 
Community, Junior and Technical College. These two courses 
allowed me to see how and why adult education arrived at the 
point it is today. Also, the two classes are the result of 
years of thought and effort by many educators. Of great impact 
on me was Dr. McClain's class ICS 7 04: Performance Based 
Education, which talked about the notion of mastery learning. 
Here was an approach that supported my beliefs in education.
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and especially in workshops. As Classer does not believe in 
the grading system (and I concur), mastery learning seems to 
best describe what I do: keep working with students until the 
desired skill level is attained. Role play is an excellent 
tool for the mastery learning approach. Mastery learning is 
also consistent with the six conditions of quality.
Dr. McClain's class ESE 704: General Methods of Teaching Adult 
Education introduced me to essential elements of instruction, 
lesson design, task analysis, teaching to the objective, learning 
objectives, the learning domain for objectives, and the 
principles of learning. Prior workshops that I had developed 
and instructed had most of these elements, but I didn't know 
what to call them or how to effectively use them. The two 
workshops addressed in this paper were developed from the 
information I received in the methods class and allowed for 
very successful outcomes.
I questioned the need to take the multicultural education class 
due to my belief that all folks are equal and should be afforded 
equal opportunities. The great thing that I learned in MCE 
was that I only know what I know, and that isn't always enough 
when instruting people who are culturally different. This was 
brought to light during my last workshop that included a lady 
who was Navajo. Thanks to the MCE class, I listened, listened, 
listened, and did not try to treat all of the class as if they 
were alike. Certainly a growth step for me.
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My questions concerning my abilities as an instructor were 
addressed in classes ICS 747 and ICS 748: Community, Junior 
and Technical College Teaching and Internship. In the teaching 
class I became acquainted with masterful teaching, understanding 
classroom dynamics, developing skills and style, enhancing 
learning, evaluating student performance, and the art, craft, 
and techniques of masterful teaching. I integrated at least 
some part of all of these into my instructing, and am now more 
sure of myself and have few doubts about my abilities. During 
my internship I was given the opportunity to show off my skills 
and get feedback from Dr. Meacham; a very positivie experience.
All of the preceeding, in some manner, has been incorporated 
into this paper and demonstrates, at least to me, the progress 
I have made.
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Appendix A
BASIC REALITY THERAPY WEEK WORKSHOP 
TASK ANALYSIS
Terminal Objective: Using the information presented during
the workshop, TLW be able to explain Control Theory using the 
RT/CT Chart and demonstrate the use of Reality Therapy.
4
3
Brainstorm, Impeach/Validate, Sequence: 
14 Reality Therapy
I Control Theory
17 Self Evaluation
10 Comparing Place
16 Procedures That Lead to
Change 
13 Total Behaviors
8 Valuing Filter
II Frustration Signal
9
2
Quality World 
Basic Needs
15 The Counseling Environment
12 Behavioral System 
5 Sensory System 
Perceived World 
New Brain/Old Brain
Enabling Objectives:
Upon conclusion of the workshop, TLW:
1. Accurately describe the concepts of Control Theory.
2. When in a role play, demonstrate the process of Reality 
Therapy, and explain the different components.
3. Explain the relationship between Reality Therapy and Control
28
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Theory.
4. Self Evaluate personal performance on the previous three 
objectives.
Upon conclusion of the workshop CTL:
1. Explain the concepts of Control Theory?
2. Demonstrate the use of Reality Therapy?
3. Explain the relationship between Reality Therapy and Control 
Theory?
4. Self Evaluate?
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Appendix B
LESSON PLAN
COURSE TITLE; Reality Theapy/Control Theory Certification
UNIT TITLE: Basic Intensive Reality Therapy Workshop
TERMINAL OBJECTIVE: Using the information presented during the 
workshop, TLW be able to explain Control Theory using the RT/CT 
Chart, and demonstrate the use of Reality Therapy.
ENABLING OBJECTIVES:
EO #1 After the Control Theory lecture and activities, TLW
be able to explain at least four areas of the Control 
Theory Chart.
EO #2 In a role play setting, TLW demonstrate the process
of Reality Therapy and the two components during a 
fifteen minute role play.
EO §2 Using a white board or flip chart, TLW explain the
relationship between Reality Therapy and Control 
Theory giving at least four examples.
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EO #4 Upon the completion of the three previous objectives,
TLW self evaluate, for three minutes.
MATERIALS NEEDED:
RT/CT Chart (one large chart)
Overhead and transparencies (or a slide projector & slides)
White board or flip chart
Books - Control Theory and manual
EO §^ After the Control Theory lecture and activities, TLW
be able to explain at least four areas of the CT Chart.
1.1 A.S. History of RT/CT that includes Dr. Harrington, Wm.
Powers and W. Edwards Deming.
1.2 S.O. During this block we will become acquainted with
Control Theory, the Control Theory Chart, CT 
terminology, and the relationship of CT to everyday 
events.
1.3 INPUT Give Control Theory definition. Explain new brain/old
brain, basic needs (one physiological, four 
psychological. Give examples of each. Refer to 
Basic needs/quality world in manual. Give Glasser's 
definition of the quality world and how it is based
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on our basic needs. Give examples. Turn to 
perceptual system diagram in manual and explain the 
real world, total knowledge filter, valuing filter 
and how they become our perceptions or perceived 
world. Describe the comparing place in relation to 
our wants (quality world), and what we have 
(perceptions), when what we want is not in balance 
with what we perceive. Then a frustration signal 
activates our behavioral system (the urge to behave). 
In the behavioral system we can select a behavior 
that we have been using (one that we have used in 
the past), or create a new one. Every behavior is 
a total behavior and has four components; physiology, 
feelings, acting, and thinking. Finally, point out 
the control system loop (negative feedback). Show 
entire chart explaining situations A & B .
1.4 MODELING:
Use examples and match visual to the verbal.
1.5 MONITOR
Ask questions of each student concerning part of the 
chart.
1.6 G.P. Each student will present the chart.
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1.7 I.P. Each student will explain C.T. to a friend, family 
member, or other.
EO #2 In a role play setting, TLW demonstrate the process 
of Reality Therapy and explain the two components 
during a fifteen minute role play.
2.1 A.P. Relate the development of R.T., starting with the
steps and the "old chart", and continuing through 
the current process, including self evaluation.
2.2 S.O. Reality Therapy is the foundation for all of Dr.
Glasser's work. We will become acquainted with the 
process, the components, and self evaluation, and 
be able to demonstrate the use of these in a role 
play.
2.3 INPUT Definition of Reality Therapy. The two components
{1) the counseling environment, or creating a trusting 
environment (this includes involvement, staying 
focused, staying in the present, remaining non 
judgemental, and never giving up), and (2)
the procedures that lead to change; asking; What do 
you want? What are you doing? Is what you're doing 
working (or helping)? Can you think of anything that
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might help get you what you want (a plan)? Will you 
commit to this plan? Explain SMART planning, 
incorporate self evauation with role playing.
2.4 MODELING
Using a role play, demonstrate the process of Reality 
Therapy.
2.5 MONITORING
Students will identify the components and 
sub-components of the role play demonstration.
2.6 G.P. Role playing in triads, there will be a counselor,
client, and observer (who gives feedback at 
conclusion of the role play). Use fifteen minute 
segments with five minutes of self evaluation and 
feedback. Keep changing places until each student 
has experienced each role.
2.7 I.P. Role play with another individual who is not
familiar with R.T. and explain what you are doing.
EO #3 Using a white board or flip chart, TLW explain the
relationship between Reality Therapy and Control 
Theory, giving at least three examples.
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3.1 A.S. Now that we understand Reality Therapy and Control
Theory, we will examine how they interelate and can 
meet the conditions of quality.
3.2 S.O. We are going to look at the relationship between
Control Theory and Reality Therapy. Also we are going 
to go over the conditions of quality and how they 
relate to RT/CT.
3.3 INPUT The six conditions of quality; (1) a warm supportive
environment; (2) ask others to do only plans that 
are useful; (3) always ask for the best; (4) ask 
others to evaluate and improve; (5) quality feels 
good; (6) quality is never destructive.
3.4 MODELING
Demonstrate the use of RT/CT. Self evaluate. Is 
it quality?
3.5 MONITOR
What is the purpose of self evaluation? Can you always 
improve on quality? Give an example. Does CT always 
support the process of RT?
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3.6 G.P. Round robin and triads.
3.7 Same as 2.7.
EO #4 After satisfactorily completing the first three EO's,
TLW be able to demonstrate RT through role playing, 
explain the role play in CT terms and quality 
statements, and self evaluate in approximately thirty 
minutes.
4.1 A.s. Now that we understand Reality Therapy, Control Theory,
self evaluation, and the conditions of quality, we 
are ready to pull them all together.
4.2 During this, the final segment of the workshop, we
will focus on role playing, explaining the role play
in CT terms, looking at the conditions of quality
in relationship to the role plays, and self evaluating.
4.3 INPUT Review Control Theory, Reality Therapy, self evaluation
and the conditions of quality.
4.4 MODELING
Explain a role play in terms of RT/CT, self evaluation 
and conditions of quality.
4.5 G.P. Dyads, triads, and round robins.
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